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MATEPUHCKASA ODMOIIUOHAJIBHAA PETYJIALUA KAK ®PAKTOP PA3BUTUA
3SMOILMOHAJIBHOMN Y MOBEJIEHYECKOW CAMOPEIYISAAIIUU NETEN
CPEJHEI'O JETCKOI'O BO3PACTA

Y. Opuw, C.IO. A6ovikaumosa

AHHOomauyus. PaccmaTpuBaloTcsa cTpaTtermm SMOLMOHanbHOW perynsaummn y Matepei, Kotopble, B CBOK 04epeab, BIMSAIOT
Ha 3MOLMOHAanbHYK M NOBEAEHYECKY0 CaMoperynaumio aeten B cpegHeM geTckom Bospacte (7—10 neT), ¢ yyetom
acneKToB pa3BuTKSA. ViccnegoBaHvie onvpaeTcs Ha TEOPMIO COLManu3aLmm aMoLniA 1 MOAeNy pasBUTS camoperynsumm.
Ha ocHoBaHWW MHTErpypoBaHHbIX KOHLEMUMIA Ha3BaHWe OTpaxaeT MPeanoXeHHY MoCnefoBaTenbHOCTb pasBUTUS,
B KOTOPOW MaTepuHCKasi aMOLUMOHanbHas perynsauus yHKUMOHUPYET KaK KOHTEKCTyarbHbI hakTop, BIMSIOLLMIA
Ha aMouVoHanbHble, a BMOCMEACTBMN W MOBEAEHYeckMe crnocobHOCTW AeTert K camoperynsuuu. B cooTBetcTBMM
C TeopeTUYeCcKOon NepcrneKkTUBON, CTaTbd paccMaTpyBaeT MaTEPUHCKYI 3MOLMOHANbHYK perynsaumio Kak Krio4yeBon
KOHTEKCTYyarbHbIl hakTop, GOPMUPYIOLLMIA PasBUTUE PErYNSTUBHBLIX CMOCOOHOCTEN OEeTell Ha KpUTUYECKOM 3Tane
coumanbHO-3aMOLMOHaNbLHOro co3peBaHus. B ctatbe npeanaraeTcs KOHUenTyanbHas MoAerfb pasBUTWSA, B KOTOPOM
cTpaTteryu perynsumm aMouui y MaTepeit BNusOT Ha CaMOperynsuuio AeTer Yyepea HeCKONbKO B3aMMOCBSA3aHHbIX
nyTen. Bo-nepBbix, NoBefeHe MaTepen, HanpaBiieHHOe Ha Perynsuuio 3MOLMIA, CYXUT Mogenbio Anst obpabotku
aMoUMiA W cTpaTernii NpeodorneHus TPyaoHOCTeN Yy [eTei NocpeacTBoM obyyeHuns uepe3 HabnogeHve. Bo-
BTOPbIX, CMOCOBHOCTb MaTepel ynpaensTb COOCTBEHHbIMM 3MOLMOHAnNbHbIMK peakumMsMu crnocobcTByeT KavecTBy
BOCMWUTaHUS,, OPWEHTUPOBAHHOIO Ha 3MOLMW, BKIOYAs 3MOLMOHANIbHOE KOHCYNBTMPOBaHWe, NoAafepXuBatoLlee
obLieHne 1 KOHCTPYKTMBHYIO peakuuio Ha 3MOUMOHanbHble MNposiBNeHus aetei. B-TpeTbux, npepnonaraetcs,
YTO 3TU POAMTENbCKME MPOLIECChl CMOCOOCTBYIOT MOCTENEHHOMY YCBOEHMIO HAaBbLIKOB Perynsiumu, nopaepxusas
3MOLMOHAanbHY perynsauuio AeTen 1, BNocneacTBuM, UX NoBeAeHYECKUA CaMOKOHTPOMb. Takke yTBepxXaaeTcs, YTo
cpenHvin OeTckuiA Bo3pacT npefcTaBnsieT coboi YyBCTBUTEMbHbBIN NepUoa pasBUTUS], B TEYEHUE KOTOPOro Mporpecc
B KOTHUTMBHOM KOHTPOMe, 3MOLIMOHaNbHOW OCBEAOMITEHHOCTU U COLMarnbHON KOMMNETEHTHOCTY CO3AaeT YCrnoBus Ans
3aKpensieHnsi HaBblKOB camoperynsuun. B aTomM KOHTeKcTe perynsuusi aMOUMiA MaTepbld MOXET urpatb 0COOEHHO
BaXkHY0 posib B (DOPMMPOBaHNM aAanTUBHbIX Peakuuii AeTel Ha AMOLMOHanbHO CroXHble cuTyaumn. MNpeanoxeHHas
KOHUenTyanbHasi MoAernb NOAYEPKMBAET NocrefoBaTeNbHY0 B3aUMOCBA3b MEXAY dMOLMOHaNbHOW 1 NOBEAEHYECKON
camoperynsiunen n akueHTUpyeT BHUMaHNE Ha BaXHOCTWU SMOLIMOHAIbHOTO Knumarta CEMbM B Pa3BUTUM PErynATUBHBIX
KomneTeHUui. B pesynbtaTte vccrieqoBaHuiA B 06GnacTy MCUMXOMNOrUMKM pasBuUTUS, U3YYEHWUs coumanusaumm 3MOLMIA
M mopenen camoperynsiuum ata ctaTbsd cnocobcTByeT bonee LEenoCTHOMY MOHMMAaHWUIO SMOLIMOHASbHBIX MPOLECCOB
mexay poautensamu v aetbmu. MNpeactaBneHHasi B CTaTbe KOHUENTyanbHas Mofenb Takke yKas3blBaeT HamnpaeneHus
ans 6yayLmx aMNMpUYecknx UCCrnefoBaHniA, N3yyatoLmX, Kak KOHKPETHbIe CTpaTernm MaTepyMHCKoW perynauuv mMoryT
No-pa3HOMy BMUATb HA AMOLIMOHAIbHYIO U NMOBEAEHYECKYI0 afanTaumio AeTel B CpeaHeM AETCKOM Bo3pacTe.

Krrouesble criosa: perynauusi aMouUMA y MaTepu; camoperynsums y pebeHka; noBefdeHYeckas perynsuus;
coumanmsaumnsa aMoumn; B3aMMoa4encTBUe poauTenen n geten; aMOUMOHarbHbIN KNUMaT B CEMbe; CpeaHUA AeTCKU
BO3PacCT; MEXaHWU3Mbl Pa3BUTUSI; CEMEVHbINA KOHTEKCT.

OPTO KYPAKTATI'BI BAJIJAPABIH DMOIIMOHAJIABIK
KAHA KYPYM-TYPYMAYK O3YH-O3Y ’)KOHI'O CAJIYYCYHYH
OHYI'YY ®AKTOPY KATAPBI DQHEHUH SMOIUOHAJABIK /KOHI'O CAJIBIHBIIIBI

Y. Spuw, C.IO. A6ovikaumosa

AHHOmauyusi. Byn makanaga 3HeHUH 3MOUMSICBIH XeHre caryy cTpatervsinapbl kapanat, Gyn e3 Ke3ervHae eHyryy
acnekTUnepuH acke anyy MeHeH opTo Gananbik kypakta (7—10 xaw) GangapablH 3MOLMOHANAbIK XKaHa XXypym-
TYPYMAYK ©3YH 3y X6eHre canyycyHa Taacup aTeT. M3unaee aMoLysiHbl coupanaaliTeipyy TEOPUsiCbiHA XaHa e3YH-e3Y
XXOHre canyyHyH eHyryy mogengepuHe TasHat. byn koHuenuusinapabl GUpUKTApWN, aTtanbilw SHEHWH 3MOLMOHaNAbIK
XX6Hre canyycy 6angapibiH 3MOLMOHANAbIK, aHAaH KUAVH XYPYM-TYPYMY, ©3YH-03Y KEHTe canyy XeHAeMAYYIYKTepYHe
Taacup 3TYy4y KOHTEKCTTUK (pakTOp KaTapbl Kbl3MaT KbifiraH eHYryYHYH CyHyLuTanraH bipaaTtTyynyryH varbingabipar.
Byn Teopusanbik ke3 Kapallka binaiblk, Makanaga Ccouuanablk-3MOLMOHANAbIK XETUIYYHYH KpUTMKanbik 3TabblHaa
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GangapablH - PerynsaTMBAMK KOHAOMAYYNYIYH ©HYKTYPYYHYH HErMarM KOHTEKCTTUK (DaKkTopy KaTapbl 3HEHWH
3MOLMOHanNabIK XeHre casblHbilbl kapanaTt. Byn Makanaga SHeHUH 3MOLMSICBIH XeHre canyy cTpaTtervsinapbl e3 apa
GalinaHblLLkaH Gup Heye Xonaop apkbinyy 6anaapabiH e3yH-e3y ballkapyycyHa Taacup aTyydy KOHLENTyanablk eHyryy
MOAESMH CyHYLITaNT. BUPUHUYMAEH, SHEHUH SMOLMSIHBI XXEHIe canyyuyy XXypym-Typymy 6angapablH 3MOUMSIChIH ULLTETYY
*aHa Galkoo Xyprysyy apkbinyy KypeLlyy cTpaTervsinapbl y4yH yNry Katapbl Kbl3MaT KbinaT. QKUHYMAEH, SHEenepavH
©306pPYHYH 3MOLMOHanNablK >OOMNTOpyH Oallkapa 6Ounyynepy amouusira GarblTTanraH arta-aHenuvk TapousHbIH
canatbiH, aHblH UYMHOE 3MOLMOHAnAbIK KeHellTepaw, kongoody GaapnallyyHy kaHa GanpgapabiH 3MouMoHanablk
OUNANPYYNepYHe KOHCTPYKTUBAYY KOOMTOPAY XeHunaeTeT. YuyHuyaeH, Oyn ata-aHenuk npouecctep GangapabiH
3MOLMOHaNAbIK XeHre canyycyH xaHa aHaaH KUArH anapabiH XKYPyM-TYPYMAYK ©3yH-e3y GallkapyyCyH KONAoo, KeHre
carnyy KeHAYMASPYH akblpblHAbIK MEHEH ©346LUTYPYYCYHO KOMeKTeLLyycy cyHywTanar. Makanaga OLOHAOi ane opTo
Gananblk Yak KOrHUTUBAMK Gallkapyyaarsl, 3MOLMOHaNAbIK aH-Ce3VMIEr xaHa couuanablk KOMMETEeHTTYYNyKTery
NPOrpecc e3yH-e3y XeHre canyy KeHAYMASPYH KOHCONMMAAUMSNOoOo YUYH WapTTapabl TY3reH Cesrny eHyryy MesrunvH
6unavpepn antbinat. Byn KOHTEKCTTe 3HEHWH 3MOUMSICBIH JKeHre canyy GangapiblH 3MOUMOHanablk Tataarn
Kbipdaaniapra biHrannatlyy peakumsiCbiH KanbinTaHablpyyaa e3reve MaaHuyy pongy oiHowy MyMKyH. CyHyluTanraH
KOHLeNTyanabik Mofernb 3MOLMOHaNAbIK KaHa XYPYM-TYPYMAYK ©3YH-63y XeHre canyyHyH OpTOCyHAarbl bipaatTyy
GannaHblluka 6GacbiM Jxacan, >XeHre canyydy KomneTeHuuanapabl eHYKTYpYyae YM-OyneHyH amouvoHanablk
KNMUMaTbIHbIH MaaHUNyynyryH GenrunenT. ©Hyryy NcuMxonorvsicbiHbiH, dMOLMSAHBIH COLMAnM3aLmUaChiHbIH XaHa e3YH-
©3y XKeHre canyy MOAENAEpWHWH U3UNMABee XbIMbIHTLIKTapblH CUHTE30ee MeHeH, Oyn makana aTa-aHenep MeHeH
GangapabliH opTocyHAarl aMOLMOHanNAbIk NPoLeccTepay Tonyrypaak TywyHyyre e6enre TyseT. Makanaga GepunreH
KOHLeNTyanablk MOAENb OLUOHZOW 31e SHENUK XXeHre canyyHyH KOHKPETTYY cTpaTtervusinapsl 6anaapabiH opto 6ananbik
KypakTarbl 3MOLMOHanbIK aHa XypyM-TypyMyHYH TyypanaHyycyHa aAuddepeHumnanayy Typae KaHgainya taacup ate
anapblH M3nNZ4ereH KenevekTern aMnmpukanbik usunaeenepayH darbiTtapsiH KepceTeT.

TyliyHOyy ce30ep: SHEHUH 3MOLMSICbIH >XeHre canyy; GanaHblH ©3yH-63y XeHre canyycy; SMOLMOHaNAbIK JXeHre
canyy; XXypyM-TypyMZIy XeHre canyy; amouusinapabl coupanialuTeipyy; ata-aHe MeHeH 6anaHbiH e3 apa apakeTu; yit-
Gyneaery amouMoHanabIK KNMMaT; opTo Ganarbik; eHyryy MexaHu3maepw; Yin-6ynenyk KOHTEKCT.

MATERNAL EMOTION REGULATION AS A PREDICTOR
OF CHILDREN’S EMOTIONAL AND BEHAVIORAL SELF-REGULATION
IN MIDDLE CHILDHOOD

U. Eris, S.Yu. Abdykaimova

Abstract. This article examines maternal emotional regulation strategies, which in turn influence children’s emotional
and behavioral self-regulation in middle childhood (ages 7—10), with developmental implications. The study draws
on emotion socialization theory and developmental models of self-regulation. Integrating these concepts, the
title reflects the proposed developmental order in which maternal emotional regulation functions as a contextual
factor influencing children’s emotional and, subsequently, behavioral self-regulation abilities. Integrating these
theoretical perspectives, the article conceptualizes maternal emotion regulation as a key contextual factor shaping
the development of children’s regulatory capacities during a critical stage of socio-emotional maturation. The paper
proposes a developmental framework in which maternal emotion regulation strategies influence children’s self-
regulatory functioning through several interconnected pathways. First, maternal regulatory behaviors serve as models
for children’s emotional processing and coping strategies through observational learning. Second, mothers’ ability to
manage their own emotional responses contributes to the quality of emotion-related parenting practices, including
emotional coaching, supportive communication, and constructive responses to children’s emotional expressions.
Third, these parental processes are assumed to facilitate the gradual internalization of regulatory skills, supporting
children’s emotional regulation and, subsequently, their behavioral self-control. The article further argues that middle
childhood represents a sensitive developmental period in which advances in cognitive control, emotional awareness,
and social competence create conditions for the consolidation of self-regulatory abilities. Within this context, maternal
emotion regulation may play a particularly significant role in shaping children’s adaptive responses to emotionally
challenging situations. The proposed framework highlights the sequential relationship between emotional and
behavioral self-regulation and emphasizes the importance of family emotional climate in the development of regulatory
competencies. By synthesizing findings from developmental psychology, emotion socialization research, and models
of self-regulation, this article contributes to a more integrated understanding of parent-child emotional processes. The
conceptual model outlined in the paper also provides directions for future empirical research examining how specific
maternal regulatory strategies may differentially influence children’s emotional and behavioral adjustment during middle
childhood.

Keywords: maternal emotion regulation; child self-regulation; behavioral regulation; emotion socialization; parent-child
interaction; family emotional climate; middle childhood; developmental mechanisms; family context.
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Introduction. In recent decades, the concept
of self-regulation has become one of the central
constructs in developmental psychology due to
its significant role in children’s psychological
adjustment, academic achievement, and social
competence. Research consistently demonstrates
that self-regulatory processes function as key

mechanisms underlying adaptive functioning
across multiple developmental domains. In
particular, emotional regulation — the ability

to modulate affective arousal — and behavioral
regulation, including inhibitory and effortful
control, are considered foundational components of
children’s successful socio-emotional development.
Theoretical and empirical contributions of scholars
such as Nancy Eisenberg and Adele Diamond
emphasize that the development of self-regulation
is closely associated with advances in executive
functioning and the maturation of cognitive control
systems [1, c. 143-431].

Increasing scholarly attention to self-regulation
reflects growing evidence that regulatory processes
act as transdiagnostic mechanisms underlying
a wide range of psychological difficulties. Research
in the field of emotion regulation, including the
process-oriented model proposed by James J. Gross,
indicates that deficits in regulatory capacities are
associated with heightened vulnerability to anxiety,
depression, and behavioral problems. Consequently,
understanding the developmental antecedents of
self-regulation has become a critical objective in
both developmental science and preventive mental
health research [2, ¢. 495-525].

Middle childhood represents a particularly
important  developmental  period for the
consolidation of regulatory capacities. During
this stage, children gradually internalize emotion
regulation strategies that were initially supported by
caregivers and begin to apply them independently in
social and academic contexts. This developmental
transition coincides with significant improvements
in executive functioning, including working
memory, cognitive flexibility, and inhibitory
control, which further support the emergence of
more complex forms of behavioral self-regulation.

Within this developmental framework, the
family environment plays a fundamental role in
shaping children’s regulatory capacities. Emotion

socialization theories highlight the importance of
parental emotional processes, including caregivers’
own strategies of emotion regulation, as key
contextual influences on children’s emotional
development.  Maternal  emotion  regulation
strategies may affect children’s regulatory
development through multiple pathways, including
modeling emotional responses, shaping the
emotional climate of the family, and influencing
parenting practices related to emotional guidance
and support.

The relevance of this topic is further supported
by global public health data. According to World
Health Organization, approximately one in seven
adolescents worldwide experiences a mental health
condition, and about half of all lifetime mental
disorders begin before the age of eighteen. These
statistics highlight the importance of identifying
early developmental processes that contribute
to psychological resilience and emotional
competence. Investigating the relationship between
maternal emotion regulation strategies and
children’s emotional and behavioral self-regulation
during middle childhood therefore represents an
important step toward understanding mechanisms
that may support healthy developmental trajectories
and reduce the risk of later psychological
difficulties.

Taken  together, the integration  of
developmental, emotional, and family-contextual
perspectives underscores the scientific relevance
of examining maternal emotion regulation as
a potential determinant of children’s self-regulatory
capacities. Such an approach contributes to a deeper
theoretical understanding of emotion socialization
processes and provides a conceptual foundation
for future empirical research and preventive
interventions aimed at supporting children’s socio-
emotional development.

Research methodology. The development
of children’s self-regulation has been examined
across several major theoretical traditions in
developmental psychology, each emphasizing
different mechanisms through which regulatory
capacities emerge and become internalized over the
course of childhood. Collectively, these approaches
highlight the importance of social interaction,
caregiver—child relationships, cognitive maturation,
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and neurobiological processes in  shaping
children’s emotional and behavioral regulation.

Sociocultural and relational perspectives.
One of the earliest theoretical foundations for
understanding self-regulation can be traced to the
sociocultural developmental framework proposed
by Lev Vygotsky (1978). Within this perspective,
regulation is conceptualized as a socially mediated
process that originates in interpersonal interactions
and is gradually internalized by the child. According
to this view, children initially rely on caregivers to
structure and guide their behavior through external
regulation. Over time, these externally guided
processes become internalized, enabling children
to regulate their own emotional and behavioral
responses. This framework introduced the important
concept of co-regulation, whereby caregivers
scaffold children’s regulatory processes before these
abilities become autonomous [3, ¢. 1-9].

Complementary insights into the relational
foundations of regulation were provided by Donald
Winnicott (1965), who emphasized the significance
of the caregiver’s “holding environment.” Winnicott
conceptualized the caregiving relationship as
a psychologically supportive space in which the
child’s early emotional experiences are contained,
organized, and gradually integrated. Within
such an environment, the caregiver’s sensitive
responsiveness allows the child to develop
basic capacities for emotional stability and self-
organization.

Attachment theory further elaborated the
relational context of emotional regulation. John
Bowlby (1982) proposed that children’s regulatory
capacities develop within the framework of
attachment relationships. According to attachment
theory, consistent and sensitive caregiving
fosters secure attachment, which in turn provides
a psychological foundation for effective emotional
regulation. Children who experience reliable
caregiver responsiveness are more likely to develop
organized strategies for managing distress and
regulating emotional arousal.

While early  developmental theories
emphasized relational processes, later research
increasingly focused on the individual-level
mechanisms of emotion regulation. A central
contribution to this line of work was made by

James J. Gross (2024), who proposed the process
model of emotion regulation. Gross conceptualized
emotion regulation as a set of processes through
which individuals influence the onset, intensity,
duration, and expression of emotional responses.
His framework distinguishes between antecedent-
focused strategies (e.g., cognitive reappraisal) and
response-focused strategies (e.g., suppression),
providing a systematic model for understanding
regulatory processes across the lifespan [4].

Developmental scholars subsequently
extended these ideas to childhood. Pamela Cole
and colleagues emphasized that emotion regulation
should not be understood solely as the suppression
of emotional expression. Rather, regulation involves
the adaptive modulation of emotional arousal within
specific situational contexts, allowing individuals to
respond flexibly to environmental demands.

Building on these theoretical foundations,
Nancy Eisenberg and her collaborators developed
emotion socialization theory, which highlights the
role of parental emotional processes in shaping
children’s regulatory development. According to
this perspective, children learn regulatory skills
through several interrelated parental influences,
including parental emotional modeling, reactions to
children’s emotional expressions, and conversations
about emotions. Through these mechanisms,
caregivers play a crucial role in guiding children
toward more adaptive strategies for managing
emotional experiences.

Expanding this framework, Alyssa Morris and
colleagues proposed the Tripartite Model of Family
Influence on Children’s Emotion Regulation.
This model identifies three primary pathways
through which family environments influence
children’s regulatory development:

1) parental modeling of emotional expression
and regulation;

2) emotion-related parenting practices (such
as emotion coaching or punitive responses);

3) the overall emotional climate of the family.

Together,  these  mechanisms  provide
a comprehensive framework for understanding how
family processes contribute to children’s emotional
and behavioral regulation.

Neurobiological perspectives on regulation.
In addition to psychological and relational
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approaches, contemporary research increasingly
incorporates neurobiological perspectives
on regulatory development. One influential
contribution is the Polyvagal Theory proposed by
Stephen Porges (2011). This theory emphasizes the
role of the autonomic nervous system, particularly
vagal functioning, in supporting emotional
regulation and social engagement. According to
this perspective, physiological regulation of arousal
plays a fundamental role in enabling adaptive
emotional responses [5].

Research on stress physiology has further
demonstrated how regulatory systems are shaped
by caregiving environments. Megan Gunnar and
colleagues have shown that the functioning of
the hypothalamic — pituitary — adrenal (HPA)
axis, a central component of the body’s stress
response system, is influenced by early caregiving
experiences. Supportive caregiving environments
can buffer stress responses, thereby promoting more
adaptive regulatory functioning.

From the perspective of interpersonal
neurobiology, Daniel J. Siegel (2012) has
emphasized the importance of caregiver—child
attunement in shaping neural integration processes.
According to this approach, emotionally attuned
interactions between caregivers and children
contribute to the development of neural networks
that support emotional awareness, impulse control,
and adaptive behavioral regulation.

Another important line of research focuses on
behavioral regulation and executive functioning.
Within this framework, Adele Diamond (2013)
has identified core executive processes-such as
inhibitory control, working memory, and cognitive
flexibility — as fundamental components of
behavioral self-regulation. These cognitive control
mechanisms undergo substantial development
during middle childhood, as maturation of the
prefrontal cortex supports increasingly sophisticated
regulatory abilities.

Complementing these cognitive approaches,
social learning theory provides additional insights
into the development of regulatory behavior.
Albert Bandura (1986) introduced the concept
of self-regulatory agency, emphasizing that
individuals develop regulatory skills through
observational learning, self-monitoring, and the

development of self-efficacy beliefs. According to
this perspective, children learn regulatory strategies
by observing significant others, including parents,
and gradually acquire the ability to regulate their
own behavior through internalized standards and
expectations.

Results. Empirical studies have increasingly
examined how maternal emotional processes
influence children’s regulatory development.
Longitudinal and interaction-based research has
demonstrated that maternal emotion regulation
strategies are associated with various child outcomes,
including emotional competence, behavioral
adjustment, and social functioning. Studies by
researchers such as Spinrad (2004) and colleagues
have shown that parental emotional expressivity
and regulation are related to children’s emotional
responsiveness and prosocial behavior.

More recent research has also explored
mediational ~ pathways,  demonstrating  that
children’s emotion regulation may function as
an intermediate mechanism linking parental
emotional processes to broader behavioral
outcomes. For example, studies by Perry (2020)
and colleagues and Rolo (2024) and colleagues
indicate that parental emotional functioning can
influence children’s behavioral adjustment through
its impact on the development of emotional
regulation capacities.

Advances in methodological approaches have
further expanded this research area. Dynamic
interactional studies have begun to examine
moment-to-moment co-regulatory processes within
parent—child interactions. Such analyses reveal how
regulatory behaviors unfold in real time during
dyadic exchanges, highlighting the bidirectional
and dynamic nature of regulatory development.

Integrative perspective. Taken together,
these theoretical and empirical traditions converge
on the understanding that self-regulation is
a multilevel developmental phenomenon shaped
by the interaction of relational, cognitive, and
physiological  processes.  Sociocultural  and
attachment theories emphasize the foundational
role of caregiver—child relationships; emotion
socialization  frameworks  highlight  parental
emotional processes; neurobiological perspectives
reveal underlying physiological mechanisms;
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and cognitive models focus on executive control
processes. Within this integrative perspective,
maternal emotion regulation strategies emerge
as a meaningful contextual factor influencing the
development of children’s emotional and behavioral
self-regulation during middle childhood.

The present study is theoretically grounded
in several influential frameworks  within
developmental and emotion regulation research.
These approaches collectively provide a conceptual
basis for understanding how maternal emotion
regulation strategies may influence the development
of children’s emotional and behavioral self-
regulation during middle childhood. In particular,
the theoretical reference points for this study include
emotion socialization theory, family-context models
of emotional development, and process-oriented
models of emotion regulation.

One of the central theoretical foundations
of this study is the emotion socialization
framework developed by Nancy Eisenberg (2010)
and colleagues. According to this perspective,
children’s regulatory capacities develop within
the context of parental emotional processes and
socialization practices. Eisenberg and collaborators
propose that parents influence children’s emotional
development through several interconnected
mechanisms. Through these processes, children
gradually learn how emotions can be expressed,
interpreted, and regulated within social contexts.
Emotion socialization theory further emphasizes that
supportive parental responses to children’s emotions
contribute to the development of adaptive emotional
regulation strategies, which in turn facilitate
children’s social competence, prosocial behavior,
and psychological adjustment. Within the context
of the present study, Eisenberg’s framework is
particularly relevant because it conceptualizes
parental emotional functioning as a key contextual
factor shaping the development of children’s self-
regulatory abilities [6].

A second important theoretical reference is
the family context model of emotion regulation
proposed by Alyssa Morris and colleagues. The
authors introduced the Tripartite Model of Family
Influence on Children’s Emotion Regulation,
which identifies three primary mechanisms through
which family processes shape children’s regulatory

capacities. The first mechanism involves parental
modeling of emotional expression and regulation,
whereby children observe and internalize their
caregivers’ strategies for managing emotions.
The second mechanism includes emotion-related
parenting practices, such as parental responses to
children’s emotional experiences, emotion coaching,
and disciplinary strategies. The third mechanism
concerns the overall emotional climate of the family,
including patterns of emotional communication,
warmth, and conflict within family relationships. By
emphasizing these multiple pathways of influence,
Morris and colleagues provide a comprehensive
framework for understanding how maternal emotion
regulation strategies may operate within the broader
relational and emotional context of family life
[7,c. 1-18].

Another key conceptual reference for the
present study is the process model of emotion
regulation developed by James J. Gross. His
model distinguishes between antecedent-focused
strategies, which occur before emotional responses
are fully activated (such as situation selection
or cognitive reappraisal), and response-focused
strategies, which occur after emotional responses
have already been generated (such as suppression of
emotional expression). In the context of the present
study, Gross’s model offers an important conceptual
foundation for examining maternal emotion
regulation at the level of individual psychological
processes.  Specifically, it allows maternal
regulatory strategies to be conceptualized not
only as behavioral responses but also as cognitive
and emotional processes that may shape the
emotional environment in which children develop
[8, c. 1-26].

In addition to these frameworks, the
developmental perspective of emotion regulation
proposed by Manfred Holodynski and Wolfgang
Friedlmeier (2005) provides an important
theoretical ~grounding for understanding the
developmental sequence of regulatory capacities.
Their internalization model suggests that
children’s emotion regulation initially emerges
within interpersonal interactions with caregivers
and gradually becomes internalized as children
acquire greater autonomy in managing emotional
experiences. According to this perspective,

Becmnux KPCY. 2026. Tom 26. Ne 6 207



Icuxonoeuueckue nayxku / Psychological sciences

emotional regulation serves as a developmental
foundation that supports the later emergence of
more complex forms of behavioral regulation and
self-control. As children learn to understand and
modulate emotional arousal, they also become
increasingly capable of controlling their behavior in
accordance with social expectations and situational
demands [9, c. 1812-1824].

Taken together, these theoretical perspectives
collectively inform the conceptual framework of
the present study. Eisenberg’s emotion socialization
theory emphasizes the role of parental emotional
processes in shaping children’s regulatory
development; Morris and colleagues highlight the
broader family emotional environment as a context
for regulatory learning; Gross’s process model
provides a detailed account of the psychological
mechanisms underlying emotion regulation; and
Holodynski and Friedlmeier’s developmental
approach explains how emotional regulation
gradually scaffolds the emergence of behavioral
self-regulation. Integrating these frameworks
allows maternal emotion regulation strategies
to be conceptualized as a significant contextual
and developmental factor influencing
children’s emotional and behavioral self-regulatory
capacities during middle childhood [10, c. 129—-148].

Discussion. This study contributes to the
literature by positioning maternal emotion
regulation within a developmental framework of
child self-regulation. Rather than treating emotional
and behavioral regulation as isolated outcomes,
the study conceptualizes them as developmentally
linked processes and tests their sequential
contribution using hierarchical regression analyses.
By focusing on middle childhood and examining
incremental explanatory power without claiming
formal mediation, the study provides a theoretically
grounded and parsimonious extension to existing
research on parent—child regulatory processes.

The research question remains: to what
extent are maternal emotion regulation strategies
significant predictors of children’s emotional and
behavioral self-regulation in middle childhood
after accounting for the child’s gender, maternal
education, and family structure?

In accordance with the research question,
the following objective can be defined: to

examine maternal emotion regulation strategies
and children’s emotional and behavioral self-
regulation in middle childhood (ages 7-10) from
a developmental perspective. Specifically, the study
will examine whether maternal emotion regulation
predicts  children’s emotional self-regulation
and whether emotional self-regulation facilitates
behavioral self-regulation beyond maternal control
and demographic factors. The model reflects
a developmentally structured framework in which
emotional regulation is viewed as a foundational
process for behavioral regulation.

Conclusions. Building a rationale
that mothers’ emotion regulation strategies
explain a significant proportion of variance
in children’s emotional self-regulation, even
after accounting for sociodemographic factors
(child’s gender, mother’s education level,
family structure), further research suggests
expanding the analytical model and clarifying the
underlying mechanisms.

1. Clarifying mechanisms of
(mediating processes)

To further develop the theoretical model, it is
important to identify the psychological mechanisms
that explain the relationship between maternal
emotion regulation and children’s regulatory
capacities. In subsequent stages of the research,
it would be necessary to test potential mediating
variables, such as: the emotional climate of the
family; maternal emotional responses to the
child’s emotional experiences; the frequency
and quality of emotion-related communication
(emotion coaching); the level of maternal emotional
sensitivity and empathy.

Testing mediation models will make it
possible to determine through which processes
maternal emotional regulation is translated into
the child’s self-regulatory competencies, which
is essential for developing effective family-based
interventions and support programs.

2. Analysis of moderating factors

Another important step is to identify conditions
under which the influence of maternal emotion
regulation becomes stronger or weaker. Potential
moderators may include: the child’s age within the
middle childhood period; the child’s temperament;
the level of family stress; patterns of family

influence
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interaction; the involvement of the second parent in
caregiving and upbringing.

Analyzing moderating effects will allow
researchers to understand for which family contexts
and under which developmental conditions maternal
regulatory strategies are most influential.

3. Identifying structural relationships between
emotional and behavioral self-regulation. An
additional direction of the study involves examining
the developmental sequence of regulatory processes,
which assumes that:

1) maternal emotion regulation influences;

2) children’s  emotional  self-regulation,
which subsequently;

3) supports the development of behavioral
self-regulation.

Such a model allows for empirical testing of
the assumption that emotional regulation serves as
a developmental foundation for more complex forms
of behavioral control and executive functioning.

4. Differentiating maternal emotion regulation
strategies

Another important objective of the research
is to determine which specific maternal emotion
regulation strategies exert the strongest influence
on children’s regulatory development. For instance,
the study may examine strategies such as: cognitive
reappraisal; suppression of emotional expression;
avoidance of emotionally charged situations;
constructive emotional reflection.

Comparative analysis of these strategies will
help identify adaptive and potentially maladaptive
patterns of parental emotional regulation.

5. Practical implications for family models

The practical significance of this research lies
in the possibility of applying its findings to the
development of psychologically informed family
support models. Based on the empirical results,
several practical applications may be proposed:

1. Parent training programs aimed at
developing adaptive emotion regulation strategies
among caregivers.

2. Family psychoeducational interventions
that strengthen emotion-related communication
between parents and children.

3. School-based preventive programs
designed to support children’s emotional self-
regulation through collaboration with families.

4. Guidelines for family psychologists,
counselors, and educators that emphasize the
importance of parental emotional functioning in the
development of children’s regulatory capacities.

Thus, the further development of this research
should focus on clarifying the mechanisms,
contextual conditions, and structural relationships
between maternal emotion regulation and
children’s regulatory development. Such work
will contribute not only to a deeper theoretical
understanding of family influences on self-
regulation but also to the development of practically
applicable models of family emotional functioning
that promote children’s psychological well-being
and the overall resilience of the family system.

[Toctynuna: 12.02.2026;
peuensupoBana: 27.02.2026; npunsra: 02.03.2026.
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